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Preamble

Rivendell School for Specific Purposes is a unique partnership between the NSW Ministry of Health
and the NSW Department of Education. It serves as a centre of expertise and innovation, addressing
the diverse learning needs of students through a personalised approach. Every student’s journey is
mapped through a Personalised Learning and Support Plan (PLSP), ensuring they achieve success
academically, socially, and emotionally.

By integrating Cognitive Load Theory, AVID pedagogy, the Neurosequential Model in Education
(NME), and the School Excellence Framework (SEF), Rivendell School provides a structured, evidence-
based framework for teaching and learning. This approach improves student outcomes in numeracy
and literacy, attendance, and post-secondary pathways, aligning with the SEF’s focus on learning,
teaching, and leading.

This synthesised approach provides a best practice model of trauma-informed pedagogy and 21
century learning that meets our students’ individual needs.




I. Improving Numeracy and Literacy Outcomes

Theoretical and Research Foundations

Cognitive Load Theory & Explicit Teaching: Learning is most effective when teachers reduce
extraneous cognitive demands, enabling students to focus on essential concepts. Through
explicit teaching, clear learning intentions, and scaffolded instruction, students develop
strong numeracy and literacy skills. These approaches align with the SEF’s emphasis on
curriculum differentiation and explicit teaching strategies.

AVID Pillar — Academic Preparedness: The AVID framework supports academic growth by
fostering structured, scaffolded learning environments. The WICOR approach (Writing,
Inquiry, Collaboration, Organisation, Reading) aligns with the SEF by ensuring students
engage in high-impact teaching strategies and formative assessment practices.

Neurosequential Model in Education (NME) — Regulate, Relate, Reason: Learning is
optimised when students feel safe and supported. Predictable routines and positive
relationships help regulate emotions, allowing students to engage in higher-order thinking,
as outlined in the SEF’s focus on wellbeing and student-centred learning.

Key Implementation Strategies

1.

Explicit and Structured Instruction: Lessons are planned using the Department’s Universal
Resources Hub and AVID’s teaching resources. Each lesson follows a learning intention
framed as an essential question.

Scaffolding and Differentiation: Learning is broken into steps to support all students, with
ongoing formative and summative assessments used to track progress.

Social-Emotional Supports: Student self-regulation plans help ensure students feel ready to
learn.

Ongoing Assessment and Feedback: Real-time, explicit feedback ensures students receive
timely support, fostering a culture of high expectations and continuous improvement, as
prioritised by the SEF.




Il. Improving Student Attendance

Theoretical and Research Foundations

Il. Improving Student Attendance

Theoretical and Research Foundations

Cognitive Load Theory & Clear Routines: When school expectations are transparent and
well-structured, students are more likely to attend and engage.

AVID Pillar — Student Agency: Encouraging students to take ownership of their learning and
attendance builds responsibility, aligning with the SEF’s focus on student engagement and
school culture.

Neurosequential Model — Regulate, Relate, Reason: When students feel connected to their
peers and supported by staff, attendance improves.

Key Implementation Strategies

1.

Establish Predictable Routines: Clear attendance expectations are set collaboratively with
students and families through the PLSP process.

Build Positive Relationships:
o Students provide daily lesson feedback and participate in self-assessment.
o Weekly communication with families keeps them informed of progress.
o The Student Representative Council (SRC) ensures student voices are heard.

Embed Social-Emotional Learning: Students receive ongoing support to develop emotional
resilience and self-management strategies.

Monitor and Respond to Attendance Data:
o Personalised interventions support students who struggle with attendance.

o Data-driven decision-making ensures evidence-based strategies are implemented.

These approaches align with the SEF’s focus on wellbeing, student voice, and community
partnerships.




l1l. Facilitating Successful Post-Secondary School Pathways

Theoretical and Research Foundations

Cognitive Load Theory & Step-by-Step Instruction: Transitioning to higher education or the
workforce requires explicit teaching of academic and life skills.

AVID Pillar — Tertiary & Career Readiness: Structured career planning, mentoring, and skill
development prepare students for life beyond school.

Neurosequential Model — Whole-Child Approach: Ensuring students are resilient (regulate),
supported (relate), and capable of higher-order thinking (reason) is key to future success.

Key Implementation Strategies

1.

Explicit Post-Secondary Preparation: Curriculum explicitly outlines key skills such as study
techniques, career exploration, and independent learning.

AVID Career Readiness Strategies: Students engage in collaborative learning, structured
note-taking, and inquiry-based projects to develop lifelong skills.

Supportive Transition Processes: Students participate in university visits, industry
workshops, and mentoring programs to ease their transition.

Collaborative School Culture: Families, educators, and community partners work together to
co-design individualised post-school plans for each student.

These strategies align with the SEF’s emphasis on curriculum relevance, strong leadership, and high
expectations for all students.




Summary: the ‘Rivendell Way’

By synthesising research from cognitive load theory, AVID’s core pillars, and the Neurosequential
Model in Education, Rivendell School can develop robust, research-based processes that:

¢ Enhance numeracy and literacy outcomes across all key learning areas by reducing cognitive
overload and using clear, scaffolded instruction to optimise information processing.

e Boost attendance by establishing predictable routines, nurturing student agency, and
attending to students’ whole of child needs using a trauma-informed, multidisciplinary
approach.

e Prepare students for post-secondary success through explicit, step-by-step skill
development, a dedicated support network, and a focus on both academic and social-
emotional growth.

These integrated approaches encapsulate the ‘Rivendell Way’—a commitment to a holistic,
evidence-based education that empowers every student to connect, thrive and grow.
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https://www.neurosequential.com/

This site offers comprehensive resources, including an overview of the model, training
materials, and updates on research and application of the Neurosequential Model in both
therapeutic and educational contexts.
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Bruce Perry is one of the leading figures in the development of NME. His website provides
further information on his work, publications, and insights into applying neurodevelopmental
science to education and trauma-informed care.

Trauma-Informed Practices in Education:

The NSW Department of Education provide guidelines and toolkits on trauma-informed
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